












about	 alternative	assessment.	The	 study	was	 carried	out	 at	 2008–2009	 instructional	 term-first	








Bu	 araştırmanın	 amacı,	 farklı	 branşlardaki	 ilköğretim	 öğretmenlerinin	 alternatif	
değerlendirmeye	 yönelik	 düşüncelerini	 belirlemektir.	 Çalışma,	 2008–2009	 eğitim-öğretim	
yılı	 bahar	 yarıyılında,	Artvin	 İli	merkez	 ilköğretim	okullarında	 görev	 yapan	 65	 öğretmen	 ile	
yürütülmüştür.	 Örneklem,	 araştırmaya	 gönüllü	 olan	 öğretmenlerden	 rasgele	 seçilmiştir.	
Araştırmada	 nitel	 araştırma	 yöntemi	 kullanılmıştır.	 Çalışmanın	 verileri	 yarı	 yapılandırılmış	
mülakatla	 toplanmıştır.	 	 Elde	 edilen	 veriler	 içerik	 analizi	 yöntemiyle	 çözümlenmiştir.	 Bu	
çalışmada,		öğretmenlerinin	alternatif	değerlendirme	anlayışı	hakkında	olumlu	düşüncelerinin	
































level	 on	 the	 subject	 or	 unit	 and	 the	 learning	process	 (Birgin,	 2003;	Wright,	 2001).	 Summative	
assessment	 uses	 some	 techniques	 such	 as	 filling	 in	 the	 blanks	 for	 sentences	 and	 diagrams,	
matching	components	 from	different	 columns,	 judging	 items	 to	be	 true	or	 false,	 choosing	 the	




assessment	 type	was	used	 less	 in	education	 (Birgin,	2003;	Çepni	et	al,	2005;	Metin	et	al,	2007;	
Metin	and	Demiryürek,	2009).
Recent	developments	and	demands	in	science	and	society	have	deeply	affected	the	Turkish	
educational	 system.	Especially	 theories	 such	 as	 constructivism	and	multiple-intelligences	 and	
new	 social	 trends	 such	 as	 the	 changing	 labor	 market,	 information-age	 needs	 engendered	 to	








learning	to	 their	existing	knowledge	structure.	 In	 this	sense,	students’	pre-existing	knowledge	
contributes	to	their	learning	and	the	resultant	knowledge	becomes	part	of	the	students’	intellectual	
apparatus	 (Odabaşı,	 2004).	 Hence,	 current	 views	 of	 learning	 and	 instruction	 in	 schools	 that	
emphasis	 student-centered,	 constructive	 teaching	 and	 learning	 require	 assessment	 systems	 to	
be	 changed	 to	 “go	with”	 the	 content	 and	 style	 of	 teaching-learning	 experienced	 by	 students	
(Marzano,	Pickering	and	McTighe,	2003).	So,	alternative	assessment	is	used	in	place	of	traditional	
assessment	types	in	Turkish	educational	system.		

















are	 that	 alternative	 assessment	 requires	 students	 to	 perform,	 create,	 produce,	 or	 to	 actively	
participate	and	allow	students	to	be	assessed	on	what	they	normally	do	in	their	classes	every	day.	
Besides,	alternative	assessment	types	use	real-world	contexts	or	situations	and	tasks	representing	
meaningful	 instructional	 activities.	 Furthermore,	 alternative	 assessment	 focuses	 on	 processes	
as	well	 as	products	while	providing	 information	about	both	 the	 strengths	and	weaknesses	of	
students.	In	addition,	alternative	assessment	taps	into	higher	level	thinking	and	problem-solving	
skills.	 In	 addition	 to	 this,	 alternative	 assessment	 is	 multiculturally	 sensitive	 when	 properly	
administered.	As	such,	it	encourages	open	disclosure	of	standards	and	rating	criteria.	Similarly,	
alternative	assessment	calls	upon	teachers	to	perform	new	instructional	and	assessment	roles.	
In	 the	 literature,	 there	 are	 some	 studies	 related	 with	 alternative	 assessment.	 Some	 of	
these	focus	on	opinions	of	teachers	such	as	elementary	school	teachers,	social	science	teachers	
and	Turkish	 teachers	 on	 alternative	 assessment	 (Acat	 and	Demir,	 2007;	Adanalı,	 2008;	Algan,	
2008;	 Çalık,	 2007;	Kanatlı,	 2008;	Metin	 et	 al,	 2007;	Metin	 and	Demiryürek,	 2009).	 Some	 other	
studies	determine	whether	teachers	use	alternative	assessment	techniques	in	schools	(Erdemir,	






poor	 physical	 conditions,	 crowded	 classrooms,	 and	 having	 difficulty	 in	 using	 scales.	 	 It	 is	
important	to	determine	whether	primary	school	teachers	in	different	branches	included	Science	
and	Technology,	Mathematics,	Social	Science,	Elementary	and	Turkish	 teachers	have	 the	same	
problems	 and	 these	 teachers’	 opinions	 about	 alternative	 assessment.	 But	 in	 literature,	 there	
are	a	few	research	studies	related	with	determinate	opinions	of	teachers	in	different	scopes	on	
alternative	 assessment	 Therefore,	 the	 aim	 of	 this	 study	 is	 determine	 the	 opinions	 of	 teachers	







This	 study	 was	 interpretive	 in	 nature.	 It	 was	 aimed	 to	 systematically	 examine	 that	
qualitative	measures	were	 used	 to	 examine	 perspectives	 and	meanings	 that	 teachers	 formed	
about	teaching	and	learning	(Lincoln	and	Guba,	1985;	Strauss	and	Corbin,	1998).	In	qualitative	







working	 primary	 schools	 in	Artvin.	 Sample	 of	 this	 study	 consists	 of	 34	man	 and	 31	women	
volunteer	teachers.	In	terms	of	their	branches’	dispersion	of	teachers	are;	20	elementary	teachers,	











Data	 for	 the	 research	was	 collected	 through	 semi-structured	 interviews.	 In	 this	 research,	















The	 first	 step	 taken	 in	 the	 analysis	 of	 the	 interviews	was	 data	 organization	 procedures	
recommended	 by	 Bogdan	 and	 Biklen	 (1998).	 In	 organizing	 the	 data,	 the	 researcher	 revisited	
each	 interview	 and	 listened	 to	 each	 audiotape	while	 reviewing	 the	 transcripts	 to	 ensure	 the	
accuracy	 of	 the	 data.	 Each	 participant’s	 interview	 transcript	was	 later	 analyzed	 according	 to	
data	analysis	procedures	described	by	Bogdan	and	Biklen	 (1998),	which	call	 for	development	
of	coding	categories,	mechanical	sorting	of	the	data,	and	analysis	of	the	data	within	each	coding	
category.	 The	 initial	 codes	were	 supplemented	with	 emergent	main	 categories	 and	 sub-codes	
(Bogdan	and	Biklen,	1998).	In	this	study,	participants’	perspectives	were	closely	transformed	into	














































f 10 9 11 10 18 58
% 83.3 81.8 100 90.9 90 89.2
Alternative	assessment	is	an	objective	
assessment.
f 9 9 10 9 15 52
% 75 81.8 90.9 81.8 75 80
Alternative	assessment	is	suitable	assessment	
but	putting	it	into	practice	is	very	difficult.
f 8 7 8 7 13 45
% 66.7 63.6 72.7 63.6 65 69.2
Alternative	assessment	developed	students’	
inquiry	skills.
f 6 5 5 5 10 31
% 50 45.5 45.5 45.5 50 47.7
Alternative	assessment	provided	active	
participations	in	the	lessons.
f 6 5 5 6 8 30
% 50 45.5 45.5 54.5 40 46.2
Alternative	assessment	examines	
characteristics	of	students.
f 3 4 4 4 6 21
% 25 36.4 36.4 36.4 30 32.3
Students	gain	judgment	skills	with	alternative	
assessment.	
f 4 3 4 3 7 19
% 33.3 27.3 36.4 27.3 35 29.2
Alternative	assessment	developed	self	
confidence	of	students.
f 3 3 3 3 5 17
% 25 27.3 27.3 27.3 25 26.2
Alternative	assessment	increases	creativity.	 f 2 2 3 2 5 14% 16.7 18.2 27.3 18.2 25 21.5
Alternative	assessment	developed	
communication	skills	of	students.	
f 1 2 2 2 4 11
% 8.3 18.2 18.2 18.2 20 16.9






















































f 10 9 11 10 18 58
% 83.3 81.8 100 90.9 90 89.2
Teachers	 have	 not	 enough	 knowledge	 about	
alternative	assessment.
f 11 10 10 10 15 56
% 91.7 90.9 90.9 90.9 75 86.2
Alternative	assessment	cannot	be	used	because	
of	so	many	assessment	scales.
f 9 10 10 9 17 55
% 75 90.9 90.9 81.8 85 84.6
Alternative	assessment	cannot	be	used	because	
of	insufficient	time
f 8 8 8 10 17 51
% 66.7 72.7 72.7 90.9 85 78.5
Alternative	assessment	cannot	be	used	because	
of	insufficient	physical	condition	in	school
f 8 8 8 7 15 46
% 66.7 72.7 72.7 63.6 75 70.8
Alternative	assessment	cannot	be	used	because	
of	 lack	 of	 environment	 and	 materials	 in	
f 6 7 7 7 13 40
% 50 63.6 63.6 63.6 65 61.5
Performance	task	is	not	applied	in	classrooms. f 5 5 6 5 10 31% 41.7 45.5 54.5 45.5 50 47.7
Portfolio	assessment	is	not	applied	in	
classrooms.
f 4 4 4 4 8 24
% 33.3 36.4 36.4 36.4 40 36.9
There	is	not	enough	time	for	applications. f 2 2 2 3 6 15% 16.7 18.2 18.2 27.3 30 23.1
Students	have	not	enough	knowledge	about	
alternative	assessment.
f - 1 1 2 5 9
% - 9.1 9.1 18.2 25 13.8
As	can	be	seen	in	Table	2,	58	(89.2%)	teachers	such	as	10	(83.3%)	Science	and	Technology,	
9	 (81.8%)	 Mathematics,	 11	 (100%)	 Turkish	 teachers,	 10	 (90,9%)	 Social	 Science	 and	 18	 (90%)	
Elementary	teachers	expressed	that	alternative	assessment	cannot	be	used	because	of	so	many	
students	 in	 the	 classrooms.	 Furthermore,	 56	 (86.2%)	 teachers	 such	 as	 11	 (91.7%)	 Science	 and	
Technology,	 10	 (90.9%)	 Mathematics,	 10	 (90.9%)	 Turkish	 teacher,	 10	 (90.9%)	 Social	 Science	
and	15	 (75%)	Elementary	 teachers	 though	 that	 alternative	assessment	 cannot	be	used	enough	
knowledge	about	alternative	assessment.	In	addition,	55	(84.6%)	teachers	such	as	9	(75%)	Science	
and	Technology,	10	 (90.9%)	Mathematics,	10	 (90.9%)	Turkish	teachers,	9	 (81.8%)	Social	Science	
and	17	 (75%)	Elementary	 teachers	 said	 that	 alternative	assessment	 cannot	be	used	because	of	












“I	 want	 to	 apply	 alternative	 assessment	 but	 Alternative	 assessment	 is	 not	 applied	 because	 of	
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Performance	assessment	task f 11 10 11 10 20 62% 91.7 90.9 100 90.9 100 95.4
Portfolio	assessment f 8 7 8 6 15 44% 66.7 63.6 72.7 54.5 75 67.7
Oral	presentation f 5 4 8 5 10 32% 41.7 36.4 72.7 45.5 50 49.2
Project	task f 4 4 5 3 10 25% 33.3 36.4 45.5 27.3 50 38.5
Rubric f 3 3 4 3 9 21% 25 27.3 36.4 27.3 45 32.3
Peer	assessment	form f 1 1 1 1 1 5% 8.3 9.1 9.1 9.1 5 7.7
Self	assessment	form f 1 1 1 1 1 5% 8.3 9.1 9.1 9.1 5 7.7
Group	Assessment	Form f 1 1 1 1 1 5% 8.3 9.1 9.1 9.1 5 7.7
Rating	scale f 1 1 1 - 1 4% 8.3 9.1 9.1 - 5 6.2
Branch	out	tree. f 1 1 - - 1 3% 8.3 9.1 - - 5 4.6
Constructed	grid f 1 - 1 - 1 3% 8.3 - 9.1 - 5 4.6
Concept	map f 1 1 1 - - 3% 8.3 9.1 9.1 - - 4.6
Check	list f - - 1 1 1 3% - - 9.1 9.1 5 4.6
Worksheet f 1 - - - 1 2% 8.3 - - - 5 3.1
Anecdote	record f - - - - 1 1% - - - - 5 1.5
According	 to	 Table	 3	 62	 (95.4%)	 teachers,	 such	 as	 11	 (91.7%)	 	 Science	 and	 Technology,	
10	 (90.9%)	Mathematics,	 11	 (100%)	Turkish	 teachers,	 10	 (90.9%)	 and	Social	 Science	 20	 (100%).	
Elementary	teachers	expressed	that	they	applied	performance	assessment	task	in	the	classrooms.	
In	 addition	 to	 this,	 44	 (67.7%)	 teachers	 such	 as	 8	 (66.7%)	 Science	 and	 Technology,	 7	 (63.6%)	








“I	 try	 to	 apply	 alternative	 assessment	 techniques	 in	my	 lesson.	 But	 I	 can	use	 exactly	 all	
of	 them.	 I	mostly	used	performance	and	portfolio	assessment	 techniques	 in	my	 lesson.	Other	
techniques	are	applied”	(Social	Science	Teacher	4)
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“I	 try	 to	 implement	 performance	 task,	 rubric,	 portfolio	 assessment,	 project	 task	 in	 my	
lesson.	I	have	not	enough	time	for	implementation	of	other	alternative	assessment	techniques.”	
(Elementary	Teacher	1)
In	 my	 opinions,	 teachers	 of	 Turkish	must	 make	 students	 to	 present	 orally.	 Therefore,	 I	
mostly	make	students	to	present	orally.	Beside	I	try	to	use	performance	and	project	task,	portfolio	
assessment,	rubric	and	rating	scale	in	my	lesson.”	(Turkish	Teacher	7)		
One	 question	 asked	 in	 the	 interview	 was	 “do	 you	 meet	 any	 problems	 while	 applying	

























f 9 10 10 9 18 56
% 75 90.9 90.9 81.8 90 86.2
Alternative	assessment	techniques	are	not	
applied	because	of	crowd	classrooms.
f 11 10 10 10 15 56
% 91.7 90.9 90.9 90.9 75 86.2
Teachers	have	difficulty	in	preparing	for		
performance	tasks.
f 7 7 7 9 17 47
% 58.3 63.6 63.6 81.8 85 72.3
Teachers	are	difficulty	in	assessment	of	
performance	task
f 8 6 8 7 16 45
% 66.7 54.5 72.7 63.6 80 69.2
Teachers	are		difficulty	in	assessment	of	
portfolio	assessment
f 7 5 6 6 15 39
% 58.3 45.5 54.5 54.5 75 60
Teachers	are	difficulty	in	determinations	of	
performance	criteria
f 6 6 7 7 15 39
% 50 54.5 63.6 63.6 75 60
Alternative	assessment	activities	were	not	
appropriated	to	level	of	students
f 5 5 6 5 13 34
% 41.7 45.5 54.5 45.5 65 52.3
Teachers	are	difficulty	in		preparing	to	
assessment	scale	for	all	students
f 5 5 5 5 12 32
% 41.7 45.5 45.5 45.5 60 49.2




f 4 4 4 4 11 27
% 33.3 36.4 36.4 36.4 55 41.5
Teachers	are	in	difficulty	in	providing	active	
participations	of	students	in	the	classroom
f 3 2 3 4 10 22
% 25 18.2 27.3 36.4 50 33.8
Teachers	are	difficulty	in	giving	suitable	
homework	to	level	of	students
f 1 - 1 3 5 10
% 8.3 - 9.1 27.3 25 15.4
Teachers	are	difficulty	in	assessment	of	
unsuccessful	students
f - - - 1 - 1





10	 (90.9%)	 Social	 Science	 and	 15	 (75%)	 Elementary	 teachers	 said	 that	 alternative	 assessment	
techniques	 are	not	 applied	because	of	 crowded	 classrooms.	Besides,	 47	 (72.3%)	 teachers	 such	




















aim,	 semi-structured	 interviews	were	carried	out	with	 teachers	 from	different	branches.	After	
data	from	the	interviews	were	analyzed,	many	results	were	revealed.	All	teachers	who	were	from	
different	branches	have	the	same	opinions	about	alternative	assessment.	There	were	not	different	
opinions	 of	 teachers	 in	 different	 branches.	 So	 these	 results	were	 collected	 in	 four	 categories.	
These	categories	were	called	as	teachers’	opinions	about	alternative	assessment,	whether	or	not	
alternative	 assessment	was	 applied	 to	 class,	which	 technique	was	 used	 to	 class	 and	meeting	
problems	from	applications.	
Teachers’	 opinions	 about	 alternative	 assessment:	 In	 this	 category,	 it	was	gained	 results	 about	






and	 validity	 assessment	 approach.	 From	 this	 result;	 it	 was	 understood	 that	 teachers	 rely	 on	
alternative	assessment	and	teachers	think	that	students	are	trustworthy	evaluated	with	alternative	
assessment.	If	alternative	assessment	is	appropriately	used	in	classroom	by	teachers,	alternative	
assessment	 is	 an	 objective	 and	 validity	 assessment	 approach.	Otherwise,	 in	 the	 evaluation	 of	
students’	task,	alternative	assessment	isn’t	an	objective	and	validity	assessment	approach	(Metin,	
2010).	One	of	the	teachers’	opinions	on	alternative	assessment,	alternative	assessment	is	suitable	
assessment	 but	 put	 into	 practice	 it,	 is	 very	 difficult.	 It	was	 thought	 that	 this	 condition	 result	
from	applications	of	this	assessment	is	very	new.	Besides	teachers	have	not	enough	knowledge	
how	 these	 assessment	 techniques	 are	 completely	 applied	 in	 class.	 This	 result	was	 supported	
many	 researchers	 as	Algan,	 (2008),	Asilsoy,	 (2007),	 Çalık	 (2007),	 Kanatlı,	 (2008),	 Karakuş	 and	
Köse,	(2009),	Metin	et	al,	(2007),	Şenel	(2008).	Besides	these	results,	most	teachers	expressed	that	
alternative	assessment	was	developed	students’	inquiry	skills	and	provide	active	participations	
to	 lessons.	 In	 alternative	 assessment,	 Students	 are	wanted	 to	 do	 some	 task	 and	 continuously	









Whether	 or	not	 alternative	 assessment	was	 applied	 in	 class:	 It	was	 seen	 that	 teachers	 thought	
alternative	assessment	was	not	used	because	of	so	many	students	in	the	class.	Besides;	teachers	
expressed	to	need	so	many	time	 in	order	 to	applications	of	alternative	 techniques.	This	result	





























list,	 anecdote	 records	 in	 classroom.	While	most	 teachers	 often	 applied	 alternative	 assessment	
techniques	as	performance	assessment	task;	portfolio,	oral	presentation,	project	task	and	rubric,	
a	 few	 teachers	 rarely	 applied	 some	 techniques	 as	 rating	 scale,	 structured	 grid,	 concept	map,	
worksheets,	 check	 list,	 anecdote	 records	 in	classroom.	These	 results	were	 supported	by	many	
studies	in	literature,	many	studies	as	Adanalı	(2008),	Algan,	(2008),	Anıl	and	Acar,	(2008),	Erdal,	
(2007),	Kanatlı	 (2008),	Şeker,	 (2007)	were	determined	that	 teachers	most	applied	techniques	as	
performance	assessment	and	project	 task,	portfolio	 and	 rubric	 in	 classroom.	Besides,	 teachers	
least	applied	techniques	as	rating	scale,	check	list	and	anecdote	records	in	classroom.	It	was	asked	
that	Why	some	techniques	were	most	used	in	classroom.	Teachers	have	to	alternative	assessment	







(2008),	 Erdal	 (2007),	 Kanatlı,	 (2008),	 Metin	 and	 Ozmen	 (2009),	 Şeker	 (2007),	 explained	 that	
teachers	did	not	want	to	apply	some	techniques	as	rating	scale,	check	list	and	anecdote	records	in	
lesson	because	of	insufficient	knowledge	about	it.	Although	teachers	haven’t	enough	knowledge	








haven’t	 enough	 time	 for	 applications?	 It	 was	 thought	 that	 teachers	 spent	 too	much	 time	 for	
application	of	alternative	assessment	techniques	because	of	crowdedness	of	the	classroom.	That	
is	 to	 say,	 there	 is	 a	 connection	between	 time	 consumer	 and	 crowdedness	 of	 the	 classroom.	 If	
teachers	apply	to	alternative	assessment	in	crowdedness	of	the	classroom,	they	may	spend	much	
time	for	applications.	









task	 by	 experts.”	 Furthermore,	 although	 teachers	 have	 not	 problems	 preparing	 for	 portfolio	
files.	They	have	problems	assessing	of	portfolio	file.	This	 result	was	 supported	 some	 studies.	
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